InfoSkills Assignment. Part 1. 27th April, 2007

Evidence Management for U (EMU): 

assignments and reference-list writing
aim
The aim of this training course is to provide participants with a working knowledge of standard referencing of resources in a range of formats.
objectives
By the end of this training course, participants will be familiar with:

· Components of bibliographic references

· Referencing style and conventions required by their educational institution for assignments; e.g., American Psychological Association (APA) used by some TAFEs in Western Australia.
· Various types of references for resources in different formats

learning outcomes
On successful completion of this training course, participants will be able to:

· Use standard referencing for assignment lists
· Understand the difference between referencing authors and editors 
· Use standard citations within essays which match their reference lists

· Evaluate and select reference statements for a range of formats typically used in their future courses of study
· Obtain required reference details from resources while note-making and researching
introduction
In Douglas Adams' 'Hitchhiker's Guide to the Galaxy', the 'Ravenous Bugblatter Beast of Traal' was described as 'so mind-bogglingly stupid that it assumes that if you can't see it, then it can't see you.' Many of us tend to feel like this about doing assignments; younger students especially tend to leave writing their Bibliography or References—their “sources of evidence”—list until the last gasp. They sometimes cannot find all details required for their list and have the stressful experience of trying to relocate library catalogue-entries or Internet sites, often having forgotten the navigation route. 
The purpose of this training course is to ensure that participants know how to document all bibliographic details correctly—such as the author’s name with surname first and initials following—at the same time as they work on assignments. Not only do schools and  universities require students to acknowledge sources of information; it is ethical and often legally-required. Students with good reference lists are able to find resources again easily, saving time spent in researching future assignments. They can also tell at a glance whether they are using a balance of formats and range of resources for their research.
Participants are encouraged to build on their recently learnt note-making skills with the “painless” and simultaneous noting of bibliographic details, initially through the use of a template. This would enable an assignment to be more easily developed over time, encouraging less stressful and more reflective study habits. When students begin their courses, they are more likely to be clever birds—emus perhaps—than ostriches, falsely reputed to bury their heads in the sand so as not to face up to danger.

background
The training course is pitched at a group of about sixteen post-secondary Technical and Further Education (TAFE) students, who are doing a hypothetical bridging course between leaving secondary school after Years 10, 11 or 12 and commencing study in a chosen field. (The overall bridging course includes communication skills and academic essay-writing, common to a range of TAFE “training packages”.) It may also suit middle-to-secondary school. Need for such training depends on prior information skills education, including whether or not participants have had teacher-librarians employed at their primary and secondary schools, and their experience using public libraries.
The course would be compulsory, following on from: 
· a library tour and orientation 
· introduction to the online catalogue and online database-searching, including strategies to evaluate quality of information
· note-making skills for research (as opposed to note-taking during lectures); and, paraphrasing-not-plagiarising, accompanied by an introduction to the concept of intellectual property rights. 
Participants would all be familiar with basic use of the Internet and email, and with word processing using Microsoft Word or similar. At this level, students would not be likely to have access to reference tools such as Endnote. One-to-two library assistants could help with setting-up, and with computer literacy for computer-based tasks during sessions; there would be computers for all participants. The training would be completed in half a day, with staff available for follow-up support throughout the academic year. 
The large-group training is chosen because it is economical for a school or TAFE setting; it also enables the use of small-group work, presuming participants are now at ease with each other. This approach fosters active learning through structured tasks, discussion and cooperation during competitive games (between small groups). Templates, partially filled in, support students as they incorporate new concepts with recently acquired understanding about information processes such as note-making. Similarly, the mixture of abilities in a larger group naturally combines more expert learners with others. If participants have their own tasks within exercises, this may reduce the problem of “experts” taking over. Such constructivist approaches suits the dynamic nature of evidence-based enquiry which is now being used in some educational areas outside health and medicine.
Higher-order thinking, such as the evaluation of resources for authority and presentation of material, is approached in a light-hearted manner as it should be fun and easy to get into the habit of evaluating resources. In the Training Schedule, below, Hunt-the-Resource is a reinforcement of the Learning Outcome "Evaluate and select statements for a range of formats", using more discrimination. During the Concentration card-game, students match reference statements to a wide range of item-descriptions (with some pictures, where possible); when they play Hunt-the-Resource they do the same with real resources—more limited in number—and compare the advantages of, say, an encyclopaedia online and in print. (This may make it seem more worthwhile to specify formats when listing references). 
If details, such as author and date, are difficult to locate—especially with Internet resources—then how “authoritative” and current is the information? Is it worth bothering with in evidence-based research, however entertaining? The systematic building of reference lists is useful in promoting such objectivity. At the same time they will notice their own preferences for certain resources and come away from the training with a personal list of favourites which will be useful to them during study.
training course schedule 

	time
	key points /
learning outcome
	delivery method
	resources (see list below)
	list #
	dur.

	9.00
	Review note-making & copyright; 

Introduction
If you can’t see it, then it can’t see you. How do you tackle assignments & bibliographies?
	a) Brainstorm
b) Presentation
	EMU Training Guides;

Whiteboard

OHP
	2
	15 min

	9.15
	Engagement – illustrate the need to:
Obtain required reference details from resources while note-making and researching
	a) Ice-breaker Game: Chinese Whispers (show card - phrase may distort)
b) Explanation -
Document as you go; we tend to forget quickly.
	'Ravenous Bugblatter Beast of Traal' card.

	3
	5 min

	9.20
	Standard referencing:

Relate resources to essay, first with simple monographs, then more complex.
Authors & editors;

Use standard citations
	a) Demonstration
(part of essay)
b) Anticipation / Fill-in-the gaps (reference list & citations)
c) Joint construction (another part of the essay, whole group)
	Models for Reference Lists, 
Essay Example, PowerPoint Slides & OHP references with blanks - OHPs & handouts
	4
5
6

	40 min

	10.00
	Coffee
	Coffee
	Coffee 
	
	15 min

	10.15
	Obtaining details (Research an introductory topic for relevant subject areas.)
	a) Explanation of use of sections B & C of the template (See description of Resource #7, below).
b) Exploration, in pairs & compare statements and citations with other pairs.
(Use the colour-coding to help.)
	Computers; online database;
Print resources from library.

Models…
Notemaking and Resources
Template

Training assistants.
	  5
7
	30 min

	10.45
	Question-time
	Review
	-

	-
	10 min 

	10.55
	Evaluate and select reference statements for a range of formats.
Concentration:
match descriptions of information about resources to corresponding references.

(Use colour-coding to help.)
	Card game, in four groups.
Rewards at end.
	4 packs of cards.
Ships rations to 2 groups with least pairs; tropical island fare to 2 winning groups (they can trade).
	8

9
4
	20 min

	11.15
	Review
	a) Think, Pair, Share (Tell person next to you what you have learnt; share with group.)
b) Question-time
	Whiteboard
	9
	15 min

	11.30
	Evaluate and select reference statements for a range of formats.
Hunt-the-Resource:

a) Select actual resources which match “clues” or corresponding reference statements.
b) Evaluate (compare advantages of) resources and formats as you go.
Find red-herrings (four clues, or reference statements, which are incorrect).
	Game / activity in four groups.
Follow a new clue when the music starts.

(Participants also add evaluative information to a list of resources—some in varying formats—which they will use later, during their studies.)
	Clues stuck around the room; computers (Internet links) & print resources; Resource lists & Y charts.
Shoo-Rah! Song (play it in bursts while people are following new clues).

Training assistants.
	10  
11
12
	30 min

	12.00
	Review & Innovations; discuss reference tools such as Endnote.
	Questions and answers
	-
	-
	10 min

	12.10
	Course Evaluation: with writing references, are they all at sea, becalmed, or on a treasure-trail?
	Participants complete on own. 
	Training Evaluation Form
	13
	15 min

	12.25
	Goodbye.
	Let participants know where to get help in the future; remind them of the website with the colour-coded Models …
	-
	
	5 min


resources

1. Equipment: overhead projector (OHP), films & markers computers for all participants with email and Internet; PowerPoint slides & presenter’s laptop; CD-player; whiteboard & markers. Tables and chairs arranged in four, inwards-facing groups (chairs not essential for computers.)

2. EMU Training Guides with handouts for course participants: Schedule and Aims, Objectives and Learning Outcomes; Models for Reference Lists (4); Expositional Essay Example (5); Notemaking and Resources templates (7); List of References (11); Training Evaluation Form (13). 
3. 'Ravenous Bugblatter Beast of Traal' in large letters on a card.
4. Models for Reference Lists is a set of sheets with different types of bibliographic references, consisting of headings—name-date- title-place- publisher—with examples showing the style and order required by the institution, such as APA, colour-coded for all possible formats; e.g., black for monographs with one or more authors, interviews and transcripts; green for edited monographs including print, CD-ROM and online encyclopaedias; red for web pages and items found exclusively online; blue for articles in serials – PDF files, database and print; orange for sound-recordings and motion-pictures. (Copies of this on paper for participants, on overhead projector film for presenter and on Internet downloadable by participants – www address included.)
5. Expositional Essay Example, a 750 word double-spaced essay, relevant to participants (in print and on overhead projector film).
6. PowerPoint Slides of resources relating to the essay: book-covers, title pages, web site Homepages, article titles and serial covers; plus, OHP films of colour-coded references matching these resources, some with gaps in information.
7. Notemaking and Resources templates: table of headings, and some boxes filled-in as guides: A*. Keywords, Facts, Main Idea in Your Own Words; B. Author(s), Date, Page No. of Quote; Colour-Code (in print, on overhead projector film, and online for downloading.) C. Evaluation Checklist: Author(s) listed, Evidence (Citations, Research), References Listed. 

*Participants are familiar with section A from prior training.
8. 4 packs of Concentration cards, consisting of pairs: a) item-descriptions with colour pictures suggesting items such as Internet pages, book covers, title pages b) matching colour-coded bibliographic references (as per 4, above).
9. Catering to include: “Ships’ rations”: two empty rum bottles filled with plain water (“white rum”) and 16 serves of “dry biscuits” (nice, cheese-flavoured ones, cellophane-wrapped for hygiene); and, “tropical island fare”: two packets of exotic lollies (free of artificial colour and flavour), cellophane-wrapped.
10. Internet links to online encyclopaedias and web pages, with comparative print resources (i.e., print versions of online resources) on tables stationed around the space, their pages marked with Post-it stickers. “Clues”—some colour-coded—

around the room in the form of references to these resources (all    relevant to their courses). spot the red-herring (include four).
11. List of References (from 10, above) with small Plus, Minus, Interesting or Y charts for students to evaluate as they look at various resources, above. (Take turns to scribe & use computer.)
12. Recorded music: Betty Wright “Shoo-Rah! Shoo-Rah!” from the Hitchhiker’s Guide to the Galaxy Original Soundtrack. Hollywood Records, 2005.

13. Training Evaluation Form, with a nautical, “pirate” theme: Learning Objectives plus assessment criteria with boxes to tick and a Lickert Scale - Do students feel “all at sea” or do they feel that they now have useful tools to help them document “treasures” useful to their study?
14. Forklift with which to transport this lot, and an army to set it up.
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